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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 

2022 academic year) funding to help improve the attainment of our disadvantaged pupils. It 

outlines our pupil premium strategy, how we intend to spend the funding in this academic year 

and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Pittville School 

Number of pupils in school  837 

Proportion (%) of pupil premium eligible pupils 30.59% (256 students) 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2021-2023 

Date this statement was published Updated January 2022 

Date on which it will be reviewed June 2022 

Statement authorised by FGB 

Pupil premium lead Karen Foster 

Governor / Trustee lead Dr Adam White 

Funding overview 

Detail Amount 

Pupil premium funding allocation this financial year £244,480 

Recovery premium funding allocation this financial year £18,488 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 262,968 
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Part A: Pupil premium strategy plan 

Statement of intent 

The purpose of the Pupil Premium strategy is to close the attainment gap and improve the 

long-term prospects for our disadvantaged students in school and beyond. We acknowledge 

that the gaps have grown rapidly over the last 18 months as a result of measures to combat 

the pandemic, and therefore closing the gap is our number one priority in 2021-2022.   

Our strategy works on three levels: 

➢ Wave 1: whole school level involving every member of staff working to close gaps for all 

disadvantaged students. This largely targets classroom practice; improving attendance; 

behaviour for learning and ensuring access to learning.  

➢ Wave 2: targeted groups of students who need support at specific times in their 

schooling 

➢ Wave 3: supporting students with high levels of need 

At each level our intent is to monitor: 

➢ Provision – to ensure all students can access learning 

➢ Expectations – to ensure we have high expectations of and for our PP students 

➢ Progress – to identify where disadvantaged students are falling behind so interventions 

or support can be put in place.  

And then to monitor disadvantaged support and provision to assess effectiveness and share 

good practice.  

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

 Detail of challenge  

1 

Access to careers education and support 

Many disadvantaged students don’t have access to information and support at home, or 

do not have the resources to take part in careers events outside of school. Students may 

have limited information or experience about the range of careers available or how to 

access Further and Higher Education. For 2021-2022 37 students are identified as being 

at risk of NEET in Year 11 of these 20 are considered higher risk compared with 10 pre-
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pandemic. Gaps in education and poor attendance raise further concerns that lower 

grades may lead to more disadvantaged students progressing to Level 2 courses in 2022 

where in the past we have seen a steady increase in students accessing Level 3 courses 

as a result of raising aspirations across the school.  

2 

Access to extra-curricular enrichment 

Many students find it difficult to access the wide range of extra-curricular activities 

offered at our school. This can be due to the costs of the activity, kit or equipment 

required or ability to travel or stay later after school.   

3 

Access to resources 

Some disadvantaged students have difficulty accessing basic resources such as 

stationary, uniform or PE kit. Other resources such as ingredients or materials for DT 

classes, electronic devices such as laptops and tablets and broadband access provide 

further barriers.  

4 

Attendance 

Attendance amongst disadvantaged students is approximately 8 percentage points 

lower than that of non-disadvantaged students. This gap has grown since the beginning 

of the pandemic when the gap had was around 3 percentage points. Disadvantaged 

students are also disproportionately represented amongst our PA cohort.  

5 

Lower literacy and numeracy skills 

While there is a small gap on entry between disadvantaged and non-disadvantaged stu-

dents, research suggests that literacy and numeracy gaps exist particularly in areas such 

as tier 2 vocabulary and use of numeracy outside of school. Some initial data from just 

before pandemic suggests this is true at our school.  

6 

Poor physical health and diet 

Disadvantaged students are more likely to have poorer diets and poorer health. They are 

less likely to have access to sporting facilities that cost money and during the pandemic 

we have seen more families relying on food banks. As a school community we supported 

over 30 families with food deliveries during the pandemic.  

7 

Poor mental health 

Poor mental health is a barrier to accessing school and engaging in learning. At present 

we have approximately 40 students on the waiting list for counselling with disadvantaged 

students over-represented. There have been 53 events logged on CPOMS referring to 

mental health issues in the first half of this academic year, with disadvantaged students 

also over-represented. 

8 

Safeguarding issues 

Safeguarding issues are a barrier to students accessing and engaging in learning. Disad-

vantaged students are over-represented in safeguarding referrals to CPOMS. Of 32 stu-

dents who are CIC or CIN, over 75% are disadvantaged.  

9 SEND 



 

5 

27% of our disadvantaged students are also on the SEND register. These students and 

their families have additional barriers to learning on top of the other barriers identified 

in this list. 

10 

Unsupported learning habits at home 

Some disadvantaged students have difficulty working at home due to lack of space or 

resources or other family commitments such caring for other members of the family. 

Many parents of disadvantaged students work long hours and find it difficult to monitor 

work at home. Some parents have had poor experiences when they were at school or 

have other difficulties at home and don’t support their child to work and study at home.  

Data from 2020-2021 was used to identify gaps and provide equipment and learning re-

sources during lockdown and used to monitor student engagement with home learning 

which continued to show gaps even after equipment and resources were provided. Data 

shows a higher proportion of disadvantaged students weren’t engaging even after sup-

port was provided. In 2021-2022 with continued disruption as a result of the pandemic, 

we are having to work hard to return students to good study habits, particularly home 

learning. At present, 45% of homework detentions issues are to disadvantaged students, 

which means they are over-represented.  
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will 

measure whether they have been achieved. 

 

 

Intended outcome Success criteria 

Academic achievement Student progress to improve in 

CORE subjects.  

 

Improve rates of progress 

across all year groups for stu-

dents eligible for pupil pre-

mium.  

Progress of identified cohort to 

improve. Closure of progress 

gaps. N.B: all targets refer to 

FFT 20 projections.  

Increase the percentage of the 

identified cohort achieving 4+ 

and 5+ in Maths and English to 

the same as non-disadvan-

taged pupils nationally.  

Curriculum and teaching 

quality 

All teachers know who their 

disadvantaged students are 

(particularly as this changes 

through Covid), and are 

developing strategies to 

support disadvantaged 

students. Our particular 

teaching and learning targets 

this year are: 

• Active teaching of tier 2 

vocabulary 

• Engaging students in the 

curriculum 

Maintain a principled 

curriculum design that 

supports disadvantaged 

through to aspirational post-16 

placements.  

All teachers have completed 

INSET on teaching and 

learning strategies for 

disadvantaged students and 

the induction training 

programme for new staff 

includes understanding how 

to support disadvantaged 

students in the classroom and 

across the school.  

Active teaching of tier 2 

vocabulary is happening 

across the school and 

evidence shows students 

have learned the targeted 

vocabulary chosen at the 

start of the year.  

Our curriculum is reviewed in 

each subject area to take 

account of the gaps following 

the pandemic, with particular 

reference to or disadvantaged 

students who had other 

factors making access to 

education difficult during this 

time.  
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Teachers are using techniques 

to re-engage students in their 

learning and form positive 

habits in the classroom and at 

home.  

Access to careers 

education and support 

To provide catch-up 

interventions for Year 11 

students to make up for lost 

careers curriculum in Years 9 

and 10. 

To ensure every Year 11 

student leaving the school has 

appropriate aspirational 

provision for post-16.  

To provide catch-up 

interventions for Year 10 

students and have a plan in 

place for the next two years to 

plug the gaps for lower school 

students.   

Every Year 11 disadvantaged 

student has had access to a 

full post-transition 

programme and at least one 

session with a careers 

advisor.  

Every year 11 disadvantaged 

student has an appropriate 

post-16 placement ready for 

September 2022.  

Provision has been put in 

place for those disadvantaged 

students who are identified 

as being at Risk of becoming 

NEET.  

Year 10 disadvantaged 

students have had access to 

an accelerated post-16 

program. 

Year 10 disadvantaged 

students have had access to a 

careers advisor.  

Access to extra-curricular 

enrichment 

As extra-curricular activities 

return post-covid 

disadvantaged students should 

have access to as wide a range 

of opportunities as possible.  

Disadvantaged students are 

represented across the extra-

curricular offer. 

Access to resources Disadvantaged students have 

access to the resources 

required to access the full 

curriculum, including 

homework. 

All students have a full school 

uniform. 

All students have the basic 

equipment required to take 

part in all lessons, including 

Art, DT, PE and performing 

arts. 
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All students are able to access 

homework tasks and 

resources.  

Attendance To close the gap between the 

attendance of disadvantaged 

and non-disadvantaged 

students which has increased 

during the covid-19 pandemic  

The gaps have closed 

between disadvantaged and 

non-disadvantaged 

attendance and for the 

number of PA students.  

Literacy and numeracy 

skills 

Higher levels of literacy skills 

for KS3 students who are 

eligible for disadvantaged and 

a reading age that is in line with 

their chronological reading 

age. 

Data from Accelerated 

Reader Reading Tests will 

demonstrate how the gap 

between reading age and the 

chronological age is 

narrowed.  

Students will also make 

progress from the first to the 

second reading age test.  

Learning reviews and lesson 

observations in English and 

across the curriculum, 

demonstrate that students 

are making progress in their 

literacy.  

Improved attainment levels in 

other subjects. 

Physical health and diet Students’ physical health and 

levels of physical activity 

improve as they return to full-

time provision on the school 

site.  

Students’ diets improve as 

they return to full-time 

provision on the school site.  

Disadvantaged student 

participation in PE lessons is 

high.  

Disadvantaged student 

participation in extra-

curricular activities is 

representative as sports clubs 

return.  

Outdoor activity during break 

times is high.  

Students are accessing high 

quality hot meals from the 

school canteen. 

Students are accessing high 

quality food education in 
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their food and nutrition 

lessons and are cooking 

regularly in school.  

Mental health To ensure staff are equipped 

to support students with 

mental health needs.  

To ensure disadvantaged 

students receive mental health 

education. 

To support those 

disadvantaged students with 

mental health needs.  

All staff have received mental 

health training and know 

what to do if they are 

concerned about a student. 

Our RSHE curriculum is 

adapted and remains 

adaptable to include mental 

health education and respond 

to other needs as they arise.  

Students receive mental 

health support whether 

through counselling, CAHMS, 

or other local services.  

Safeguarding We have a growing number of 

students and families at risk 

and trends suggest this will 

continue as the effects of the 

pandemic take hold. All 

vulnerable students and their 

families must continue to 

receive all the support the 

school can provide.  

We must continue to review 

our safeguarding provision 

throughout 2021-2022 and 

beyond.  

Vulnerable students and 

families, particularly CIN, CIC 

receive full support from the 

school, working with local 

services. 

Staff are vigilant about 

identifying risk factors around 

vulnerable students in school 

and passing on concerns to 

the DSL.  

SEND Students on the SEND register 

are supported to return to 

school and classroom teaching, 

especially those who may have 

had to shield or had difficulties 

accessing learning during 

lockdown.  

Gaps in learning are 

recognised and interventions 

put in place to support 

students to access the 

curriculum. 

Students on the SEND register 

are in school and accessing 

lessons.  

They are settled back into 

school and feel safe.  

Students are accessing the 

curriculum and gaps being 

addressed.  
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Learning habits at home 

 

 

 

 

 

 

Our assessments, observations 

and discussions with pupils 

and families suggest that the 

education and wellbeing of 

many of our disadvantaged 

pupils have been impacted by 

partial school closures to a 

greater extent than for other 

pupils.  

These findings are backed up 

by several national studies. 

This has resulted in significant 

knowledge gaps resulting in 

pupils falling further behind 

age-related expectations in the 

following areas:  

Study skills.  

Organisation  

Completing homework to a 

good standard.  

Focus in lessons. 

Homework completion rates 

improve and fewer 

homework detentions are 

issued.  

Students are learning study 

skills and good study habits 

are being reinforced.  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 139,318 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Excess staffing in 

English and Science to 

allow for small group 

intervention.  

Reducing class size is an approach to managing 

the ratio between pupils and teachers, as it is 

suggested that the range of approaches 

a teacher can employ and the amount of 

attention each student will receive will increase 

as the number of pupils per teacher becomes 

smaller. 

 

We are mindful that smaller classes only impact 

upon learning if the reduced numbers allow 

teachers to teach differently – for example, 

having higher quality interactions with pupils or 

minimising disruption. 

 

The gains from smaller class sizes allows for 

increased flexibility for organising learners and 

the quality and quantity of feedback the pupils 

receive 

 

EEF - smaller group size 

5, 9, 10 

GLOW Maths – work 

with the Maths Hub 

developing and 

embedding mastery 

teaching.  

The phrase ‘teaching for mastery’ describes the 

elements of classroom practice and school 

organisation that combine to give pupils the 

best chances of mastering maths. 

 

Achieving mastery means acquiring a solid 

enough understanding of the maths that’s been 

taught to enable pupils to move on to more 

advanced material. 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size?utm_source=/education-evidence/teaching-learning-toolkit/reducing-class-size&utm_medium=search&utm_campaign=site_search&search_term=class%20size
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Teaching for mastery in maths demonstrates a 

number of characteristics that underpin the 

approach found in the NCETM’s 2016 paper 

‘The Essence of Maths Teaching for Mastery’. 

CATS 4 Testing to 

ensure accurate target 

setting and curriculum 

design 

In the absence of KS2 data / non Covid disruption 

influenced KS2 data for years 7 – 9 (as of September 

2022): 

 

Results from CAT4 enable our teachers to adapt 

their teaching approaches, materials, emphasis and 

pace in the classroom to meet the needs of 

individual students ensuring QFT (underpinned by 

Pittville Teaching and Learning principles) in every 

classroom 

 

CAT4 results are used to support our teachers in 

identifying strengths and weaknesses in an 

individual student’s cognitive abilities as well as 

their motivation. 

 

Gaining an insight into a student’s cognitive 

strengths and weaknesses has important 

implications for how best to support their learning 

both in individual classroom and from a holistic 

standpoint. 

 

CAT4 - Strategies for Learning 

5, 9 

Curriculum and teaching quality 

Curriculum review to 

identify and close gaps, 

including increased 

provision of English, 

maths and science at 

KS3 and KS3; increased 

provision of MFL at KS3; 

inclusion of vocational 

subjects to support key 

groups.  

Evidence shows that high quality teaching is 

key to improving the outcomes for 

disadvantaged students.  

Understanding the gaps that make progress for 

disadvantaged students difficult is needed to 

close the gap in academic attainment.  

Having a curriculum that meets the needs of all 

learners, is key to academic attainment and 

progress to post-16 courses and careers. 

EEF - Pupil Premium Guide and EEF - Pupil 

Premium Interventions) 

 

1, 2, 5, 9 

Review of options to 

ensure disadvantaged 

students are accessing 

the full curriculum. 

Disadvantaged students 

https://www.ncetm.org.uk/media/uhjhtxy1/the-essence-of-maths-teaching-for-mastery-june-2016.pdf
https://www.ncetm.org.uk/media/uhjhtxy1/the-essence-of-maths-teaching-for-mastery-june-2016.pdf
https://support.gl-assessment.co.uk/knowledge-base/assessments/cat4-support/after-the-test/cat4-strategies-for-learning/#:~:text=CAT4%20results%20can%20be%20used,as%20well%20as%20their%20motivation.&text=An%20understanding%20of%20CAT4%20results,ownership%20of%20their%20own%20learning.
https://d2tic4wvo1iusb.cloudfront.net/documents/guidanceForTeachers/EEF-Guide-to-the-Pupil-Premium-Autumn-2021.pdf
https://www.teachertoolkit.co.uk/2019/06/20/pupil-premium-interventions/
https://www.teachertoolkit.co.uk/2019/06/20/pupil-premium-interventions/
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are allocated options 

first, options are 

reviewed to ensure 

uptake up 

disadvantaged students 

in key subjects remains 

representative.  

Teaching and learning 

initiatives focused on 

disadvantaged students 

Appointment of 

previous RSHE lead to 

role of Curriculum 

Leader - Personal 

Development to 

provide a responsive 

curriculum to support 

disadvantaged 

students.  

‘PSHE education helps pupils prepare for all the 

opportunities, challenges, life decisions and re-

sponsibilities they'll face. 

This in turn achieves a 'virtuous circle', whereby 

pupils with better health and wellbeing can 

achieve better academically, and enjoy greater 

success’  

PSHE Association 

Supporting students’ personal development 

supports their ability to access education and 

engage in their learning.  

1, 2, 6, 7, 8 

 

 

 

 

 

Targeted academic support (for example, tutoring, one-to-one support structured 

interventions)  

Budgeted cost: £ 4,500 

Activity Evidence that supports this approach Challenge number(s) 

addressed 

https://pshe-association.org.uk/our-vision/why-pshe-education-matters#:~:text=From%20making%20informed%20decisions%20about,and%20responsibilities%20they'll%20face.
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One to one tutoring 

provided in English and 

maths 

1. Small group tuition has an average 

impact of four months’ additional 

progress over the course of a year. 

 

2. Small group tuition is most likely to be 

effective if it is targeted at pupils’ 

specific needs. Diagnostic assessment 

can be used to assess the best way to 

target support. 

 

3. One to one tuition and small group 

tuition are both effective interventions. 

However, the cost effectiveness of 

teaching in small groups indicates that 

greater use of this approach may be 

worthwhile. 

 

EEF - small group tuition 

3, 6, 7, 9 10 

Online catch up 

tutoring provided to 

targeted students.  

Homework Club 

 

Provide students with 

an appropriate space 

and support and 

resources to complete 

homework, coursework, 

revision and 

independent study at 

KS4 through GHS Study 

Club. This includes 

space to access online 

resources and catch-up 

classes funded 

separately through the 

Covid Catch Up funding. 

The Education Endowment Foundation 

cites studies showing that the impact of 

homework, on average, is five months' 

additional progress. In addition to 

providing a quiet space dedicated to 

homework, TAs are employed to 

support students with organisation and 

completion of independent learning 

tasks so that students 

 

 

 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £ 129,119 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_search&search_term=small
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Activity Evidence that supports this approach Challenge 

number(s) 

addressed 

Access to careers education and support: 

Use of qualified 

careers advisors 

to support post-

16 choices and 

applications for 

disadvantaged 

students 

Every young person needs high-quality career guidance to 

make informed decisions about their future. Good career 

guidance is a necessity for social mobility: those young 

people without significant social capital or home support 

to draw upon have the most to gain from high-quality 

career guidance.  

GATSBY - Good Career Guidance 

1 

Purchase of Fast 

Tomato licence 

Catch up 

sessions 

provided to 

ensure gaps in 

careers 

knowledge 

closed in Years 

10 and 11 

One to one 

interventions 

and support for 

Year 11 

students 

Access to extra-curricular enrichment 

Funding musical 

instrument 

lessons and 

books. 

At present 29% 

of our 

peripatetic 

music lessons 

are PP funded.  

“Most children will have their first experience of music at 

school. It is important that music education of high quality 

is available to as many of them as possible: it must not 

become the preserve of those children whose families can 

afford to pay for music tuition. While music touches the 

lives of all young people, the disadvantaged can benefit 

most.” 

 

DFE - The Importance of Music 

Arts participation approaches can have a positive impact on 

academic outcomes in other areas of the curriculum. 

 

2 

https://www.gatsby.org.uk/education/focus-areas/good-career-guidance
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/180973/DFE-00086-2011.pdf
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EEF - Arts Participation 

Support for up 

to 50% of 

funding for trips 

We recognise that an important part of education is 

through increasing cultural capital and widening horizons.   

Access to resources 

Provision of IT 

equipment 

Technology can be engaging and motivating for pupils. 

Technology has the potential to increase the quality and 

quantity of practice that pupils undertake, both inside and 

outside of the classroom 

Some forms of technology can also enable teachers to 

adapt practice effectively, for example by increasing the 

challenge of questions as pupils succeed or by providing 

new contexts in which students are required to apply new 

skills.  

Using technology to support retrieval practice and self-

quizzing can increase retention of key ideas and 

knowledge. 

EEF Guidance Report - USING DIGITAL TECHNOLOGY 

3 

Provision of 

uniform 

In order to be a full part of the school students need to feel 

equal to their peers. Each year a small part of the budget 

will be used to help families provide uniform, kit and 

equipment. 
Provision of 

school 

equipment 

Provision of 

revision guides 

Attendance 

Provision of full 

time 

Educational 

Welfare Officer 

and designated 

Head of House 

with 

responsibility 

for attendance 
 

4, 7, 8 

Targeted 

support from a 

Pupil Premium 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/digital/EEF_Digital_Technology_Guidance_Report.pdf?v=1635355216
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Operational 

Lead 

Informed by Rapid evidence assessment on attendance 

interventions for school aged pupils 

‘Key influencers’ 

attendance 

project pilot 

Literacy and numeracy skills 

Appointment of 

whole school 

literacy co-

ordinator 

Acquiring literacy skills is key for students as they learn new, 

more complex concepts at KS3 and thus underpins the 

delivery of a sequenced 5 year curriculum model. 

The Education Endowment Foundation states that on 

average, reading comprehension approaches deliver an 

additional six months’ progress.  

Acknowledgement of the need to develop better reading 

habits, particularly for students who do not experience 

literacy rich environments at home. 

5 

One to one 

literacy sessions 

from our 

disadvantaged 

Operational 

Lead  

Timetabled 

library lessons 

for all key stage 

3 classes in 

English 

Accelerated 

Reader 

Programme to 

embed regular 

reading habits, 

improve reading 

comprehension 

and vocabulary 

Accelerated Reader (AR) is a reading management and 

monitoring programme that aims to foster independent 

reading. The internet-based software assesses reading age, 

and suggests books that match pupils’ needs and interests. 

Pupils take computerised quizzes on the books and earn AR 

points as they progress 

Year 7 pupils who were offered Accelerated Reader made 3 

months’ additional progress in reading compared to other 

similar pupils. For pupils eligible for free school meals the 

figure was 5 months’ additional progress. 

This program is also to encourage students to read 

independently and support home learning into the future.  

EEF - Accelerated Reader - evaluation 

Introduction of 

programme for 

teaching Tier 2 

vocabulary 

• Teachers in every subject should provide explicit 

vocabulary instruction to help students access and use 

academic language. 

• Effective approaches, including those related to 

etymology and morphology, will help students 

https://d2tic4wvo1iusb.cloudfront.net/documents/pages/projects/Attendance-REA-protocol-21092021.pdf?v=1632734921
https://d2tic4wvo1iusb.cloudfront.net/documents/pages/projects/Attendance-REA-protocol-21092021.pdf?v=1632734921
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/accelerated-reader?utm_source=/projects-and-evaluation/projects/accelerated-reader&utm_medium=search&utm_campaign=site_search&search_term=acce
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remember new words and make connections between 

words. 

• Teachers should prioritise teaching Tier 2 and 3 

vocabulary, which students are unlikely to encounter in 

everyday speech. 

• Teachers and subject leaders should consider which 

words and phrases to teach as part of curriculum 

planning. 

EEF Guidance Report - Improving Literacy in Secondary 

Schools 

GLOW Maths – 

work with the 

Maths Hub 

developing and 

embedding 

mastery 

teaching. 

Maths mastery is shown to improve maths progress in 

keystage 3. 

Good maths skills are required to access a number of post-

16 and post-18 courses and careers.  

Research shows that numeracy has a strong link to 

obtaining employment and staying employed.  

 

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/maths-ks-2-3  

https://www.ncetm.org.uk/teaching-for-mastery/mastery-

explained/supporting-research-evidence-and-argument/  

Parsons, Sam & Bynner, John. (1997). Numeracy and 

employment. Education + Training. 39. 

10.1108/00400919710164125. 

https://core.ac.uk/download/pdf/111651.pdf  

5 

Physical health and diet 

Review of PE 

curriculum to 

ensure high 

engagement 

and 

participation 

amongst 

disadvantaged 

students  

Physical activity contributes to both good physical and 

mental development. It has a wide range of physical and 

emotional benefits, from developing muscle and bone 

strength, increasing concentration and educational 

performance and learning, to boosting mood and reducing 

the risk of many lifestyle related diseases.  

 

Developing regular physical activity behaviours in 

childhood is crucial as we know that children who are 

active are more likely to become active adults and 

continue to reap the benefits of an active lifestyle 

throughout their life course. 

6, 7, 8 

Provision of 

ingredients in 

food and 

nutrition to 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks3-ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf?v=1635355220
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks3-ks4/EEF_KS3_KS4_LITERACY_GUIDANCE.pdf?v=1635355220
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/supporting-research-evidence-and-argument/
https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/supporting-research-evidence-and-argument/
https://core.ac.uk/download/pdf/111651.pdf
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ensure all 

students get to 

cook in practical 

lessons 

 

However, too many children and young people are not 

reaching the recommended levels of physical activity. This 

is a particular issue for children and young people from 

black and minority ethnic communities, teenage girls, 

those with disabilities and children from a lower socio-

economic group. 

 

PHE - What works in schools and colleges to increase 

physical activity 

Provision of 

more outside 

games for use at 

break and 

lunchtime to 

raise activity 

levels 

Mental health 

and Wellbeing 

Appointment of TA staff to allow Restorative Practice Leads 

to have additional time to work with key identified 

students. 

• RP Leads support students who are academically 

under-performing or have attendance and behaviour issues 

that are impacting on their progress. 

• RP Leads to increase parental engagement, lead 

mentoring sessions on a focussed area of need, in this 

academic year these include organisation, mental health 

needs, anger management and anxiety reduction. 

Appointment if TA staff to allow for creation of Pupil 

Premium Operational Lead post to work with key identified 

students.  

• Pupil Premium Lead supports students who are 

academically under-performing or have attendance and 

behaviour issues that are impacting on their progress. 

4, 8, 12 

Safeguarding 

Over the course 

of this academic 

year we are 

reviewing roles 

within the 

pastoral team to 

ensure the 

increased 

numbers of CIC 

and CIN are 

supported. 

 8 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/876242/Guidance_to_increase_physical_activity_among_children_and_young_people_in_schools_and_colleges.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/876242/Guidance_to_increase_physical_activity_among_children_and_young_people_in_schools_and_colleges.pdf
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SEND 

The 

appointment of 

a Pupil Premium 

operational lead 

who also works 

within the SEND 

team ensures 

the issues of the 

27% of students 

who are SEND 

and 

disadvantaged 

are understood. 

Strategies for disadvantaged students can be seen as 

overlapping circles of intersectional need where 

individuals receive targeted support. 

SecEd Best Practice 

9 

 

Total budgeted cost: £ 256,937 

https://www.sec-ed.co.uk/best-practice/send-pupil-premium-parents/
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year.  

Y11 outcomes: 

• Our whole school's figures show a sustained gap in both the attainment and progress of 

disadvantaged vs. Non disadvantaged learners: 

o Standard Pass English and Maths – 23.82% gap 

o Strong Pass English and Maths – 19.37% gap 

o P8 score – 1.32 gap 

o A8 score – 14.78 gaps 

• We achieved a negative progress score for our disadvantaged cohort; a P8 score of -0.92  

• There continues to be a negative correlation with the progress of disadvantaged student 

cohorts who are boys, middle attaining on entry, SEN K (or a combination of these) 

Remote Learning: 

• We equipped all of our KS4 PP students with the necessary equipment for learning 

ensuring disadvantaged students were able to access sessions from home during lockdown 

periods of isolation.  

• Purchase of whole school subscription to GCSE Pod in order to further support students 

who could not access live Teams lessons to complete set work in accordance with intended 

curriculum.  

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the Department for Education identify which ones are popular in 

England 

Programme Provider 

Alternative provision Abbey View 

Alternative provision Bridge Training 

Alternative provision Severn Valley (CTAPS) 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  
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How did you spend your service pupil premium 
allocation last academic year? 

N/A 

What was the impact of that spending on service 
pupil premium eligible pupils? 

N/A 
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Further information (optional) 

Our Pupil Premium Strategy will be supported by additional activity not directly not funded 

through the Pupil Premium budget. this will include:  

• A greater awareness about the needs of our disadvantaged students to enhance our 

learning & teaching for this cohort further, including:  

o more detailed information about the disadvantaged students in each class.  

o more diagnostic feedback to support the learning of students.  

o departmental training for our teachers from our designated SLT disadvantaged 

Leader.  

• We have included all of our disadvantaged students in our Catch-Up interventions, unless 

the data suggests that they do not need any extra academic support. This includes 

academic mentoring and school led tutoring at KS4. At KS3 this involves, school led 

tutoring for students in Y7 with a low level of numeracy and literacy and in Y8 a Maths and 

English intervention for students who are at greatest risk of underachieving.  

• We are also supplementing the cost of extra- curricular sessions for students to boost their 

engagement levels and their personal development. We are also actively trying to target 

disadvantaged students to join extra-curricular clubs in school to ensure that they are 

given the same opportunities to develop their skills as our non-disadvantaged students.  

• We have made our disadvantaged cohort a focus in terms of our pastoral care, we are 

trying to further develop our provision by understanding the needs and providing more 

effective care including having an expanded inclusion team which includes identified that 

are available to support students throughout the school day. 

Planning, implementation and evaluation: 

In planning our new strategy we undertook the following steps:  

• We evaluated the impact of our previous years strategies to see what worked well and 

where we were less effective.  

• Appointed a new Pupil Premium Leader at a significant TLR to add much needed capacity in 

this area.  

• We have made this area and meeting the needs and academic achievement for our 

disadvantaged students a priority in our SEF and also incorporated this into our 

Performance Management cycle for 2021-22.   

• We have looked at a number of reports and studies about effective use of pupil premium 

funding, the impact of disadvantage on education outcomes and how to address 

challenges to learning presented by socio-economic disadvantage.  

 


